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Section I.  School Narrative/Profile

1.  Customized Report
a. Attach your Customized Report Card to the document for evidence of the principalÕs message and
instructional and co-curricular programs.
b. Provide assurance/compliance with the three (3) questions by answering ÒyesÓ to each question.  No
text is required.

1. School/PrincipalÕs Message (300 word count recommended):
    Included? _ X _ yes ___ no.     Optional: Message from Parent or Student
2. Instructional Program Characteristics (225 word count recommended):
    Included? _ X _ yes ___ no
3. Co-Curricular Program Characteristics: Included? _ X _ yes ___ no

2. Evidence of Safe, Civil Learning Environment
1.  The school improvement team analyzes and uses data from the student climate survey.
 _ X _yes ___ no
2.  The school is taking specific actions to continuously improve the safe, civil learning
environment of the school.  _ X _ yes ___ no
3. The school has a mechanism for students to report anonymously statements or conduct that
worries them. _ X _ yes ___ no
Note: The Student Climate Survey satisfies this requirement.
4.  The school is working to overcome any Òcode of silenceÓ that may exist in the current
student culture.  _ X _ yes ___ no
5.  The school has adopted some form of a bully-prevention program (e.g. conflict mediation,
character education, restorative justice).  _ X _ yes ___ no
6. A threat assessment team is established at the school. _ X _ yes ___ no (Not applicable for
Elementary Schools; assign an automatic point for all elementary schools.)

3. Family and Community Involvement, Accountability to the Public, and
Consumer and Community Satisfaction
a. Provide evidence of family/community involvement in the school improvement process by (a)

completing and attaching the Òsummary of activities of the current-year school improvement team
(SIT)Ó page with your EOY/SIP, to include the date of the meeting at which the EOY/SIP report was
approved for submission to DAC; and (b) answering ÒyesÓ to the following question:

Is the ÒSummary of Activities of the Current-Year School Improvement Team (SIT)Ó page
included in the EOY/SIP with the date of the meeting at which the EOY/SIP report was
approved for submission to DAC?*  _ X_ yes ___ no
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b.  Additional evidence:
Is communication with family/community addressed in the report? YES
Families receive information from weekly classroom newsletters, a bi-monthly school newsletter, email
updates and our website. We are adding a banner for announcements over the entry to the school, as
well as an information kiosk in a student pick-up and drop-off area. Other recent improvements to our
communication plan include widespread electronic transmission of information (ie. paperless
newsletters and group emails), ongoing updates to our school website (including archived class and
school newsletters, archived PTO/SIT meeting minutes, a school events calendar, online parent-teacher
conference sign-ups and online, password-protected class list postings). All staff members are
accessible via voice mail and email. All-school parent conferences are held two times per year and
teacher and parent requested conferences are available as needed.

Is the SIT membership representative of the diversity of the school or does the report address
attempts to recruit more diverse membership? YES
Douglass has one SIT Board Member who is an Asian-Pacific Islander which creates an overall higher
proportion of diverse membership on SIT than is found in our overall student body. Recruiting for SIT
is done through notices in school newsletters and also through personal contacts. We are interested in
having male membership on SIT; however, this has not been the case for several years.

Does the report identify significant celebrations and challenges related to parent snapshot
surveys? YES 43.3% of households reported
Celebrations:
! Maximizing Learning & Achievement: 99% of parents agree that the school has clear rules for
behavior, 98% agree that students have positive attitude about school & 98% agree that students feel
safe at school. Consistently high scores on these items over time.
! Hire a High Quality, Committed Staff: Percent of parent agreement ranges from 94-97 for all four
items in this section. Results have been consistently high over time.
! Manage Assets Responsibly: Parents respond favorably to all three items with range of 94-97. No
significant changes over time; high and stable results.
! Plan & Assess for Continuous Improvement: Parents know how to become involved in school
decision-making (97% agreement) and are informed of school improvement goals (97% agreement).
! Foster Collaboration & Partnerships: Very high scores ranging from 97-100% agreement on all
items, including 100% agreement from parents that the school provides timely responses to questions
and 99% agreement that teachers and the principal are accessible when needed.
! Value Diversity & Promote Understanding: 96-99% agreement to all items; Three items with 99%
agreement include teachers treating students with respect, boys/girls having equal opportunity and
students feeling welcome at school.
! District Questions: 96% of parents agree that the district provides a well-developed curriculum and
91% agree that district educational programs are of high quality.

Challenges:
!  Maximizing Learning & Achievement: Our lowest score among these items was to the item, ÒMy
student is learning at or above the level I expect (84% agreement).Ó Least favorable responses were
given at kindergarten (74% agreement) and 3rd grade (80% agreement).
!  Hire a High Quality, Committed Staff: Maintain high scores to all items.
!  Manage Assets Responsibly: Maintain high scores to all items.
!  Plan & Assess for Continuous Improvement: Only 79% of parents agree that ÒThe quality of the
program at the school has improved since last year.Ó This is down from 86% agreement in 2004. The
grade level that replied the least favorably (only 55% agreement) was 3rd grade.
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!  Foster Collaboration & Partnerships: The lowest relative agreement (90%) was for the statement ÒI
receive regular reports about my studentÕs academic progress.Ó This was down from 94% in 2004. The
range of responses by grade level was 83% (4th grade) - 94% (1st, 3rd and 5th grades).
!  Value Diversity & Promote Understanding: Maintain high scores to all items.
!  District Questions: Lowest scores in this area were in response to ÒI feel informed of district budget
issuesÓ (78% down from 84%) and ÒThe district administration supports school improvementÓ (85% in
2005; down from 91% in 2004).

Does the report identify significant celebrations and challenges related to staff snapshot surveys?
YES
Celebrations:
!  Maximizing Learning & Achievement: Five out of six items received 100% agreement from staff,
including setting high expectations, providing a solid foundation, creating a safe school, and positive
student attitudes.
!  Hire a High Quality, Committed Staff: All items received 100% agreement from staff. Staff
agreement to items related to the principalÕs commitment and leadership skills has been 100% for five
straight years.
!  Manage Assets Responsibly: 100% of staff members believe that students have the materials they
need and that school resources are used effectively. 98% have sufficient school budget information.
!  Plan & Assess for Continuous Improvement: 100% of staff members (both licensed and classified)
know our school improvement goals and 98% believe the program has improved since last year.
!  Foster Collaboration & Partnerships: All items received 97-100% agreement. Items with 100%
agreement include teachersÕ availability, involving parents through conferences and feeling welcome at
school.
!  Value Diversity & Promote Understanding: 98-100% of staff members believe that children of all
genders, abilities and races are treated in an equitable and respectful manner.
!  District Questions: Staff members believe that the district provides a well-developed curriculum
(98% agree) and that the district administration supports school improvement (96% agree).
Challenges:
!  Maximizing Learning & Achievement: 93% of staff members felt that there are clear rules for student
behavior which is down from 98% in 2004.
!  Hire a High Quality, Committed Staff: Maintain high scores to all items.
!  Manage Assets Responsibly: Maintain high scores to all items.
!  Plan & Assess for Continuous Improvement: All staff members should know how to be involved with
decision-making. While 94% is high, 100% is very attainable.
!  Foster Collaboration & Partnerships: Maintain high scores to all items.
!  Value Diversity & Promote Understanding: Only 94% agree that the school teaches students about
the cultural heritage of many groups. Since this is such a critical area, we should hit 100% on all items
in this section consistently.
!  District Questions: Maintenance of school grounds continues to have the lowest level of agreement
(71%). Slight drops in agreement were noted regarding feeling informed about district budget issues,
perception of the quality of district educational programs, and the staff development program offered
by the district. There was a notable drop in staff agreement with the statement, ÒHuman Resources is
response to my needs as an employee.Ó
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Does the report identify discrepancies between parent and staff responses on snapshot surveys?
YES
!  Maximizing Learning & Achievement: 99% of parents and 93% of staff members believe that there
are clear rules for student behavior; 84% of parents and 100% of staff members believe that students
are learning at or above the level they expect.
!  Hire a High Quality, Committed Staff: No discrepancies of note.
!  Manage Assets Responsibly: No discrepancies of note.
!  Plan & Assess for Continuous Improvement: 79% of parents and 98% of staff members agree that the
school program has improved since last year.
!  Foster Collaboration & Partnerships: No discrepancies of note.
!  Value Diversity & Promote Understanding: No discrepancies of note.

Implications for improvement based on results of 2005 parent & staff snapshot surveys:
!  Maximizing Learning & Achievement:
1. Get more information about why fewer parents at kindergarten and 3rd grade feel that their children

are learning at or above the expected level.
2. Revisit school rules, expectations and disciplinary consequences with all staff members so that we

increase both understanding of and consistency around school rules.
!  Plan & Assess for Continuous Improvement:
1. Explore why 3rd grade parents responded noticeably less favorably regarding the improvement of

the school program from the year previous.
2. 100% of staff members should know how to become involved in decision-making. Continue

meeting with classified staff regularly and keep classified staff member on the School Improvement
Team as a decision-making member of the board. Increase awareness of all staff about how to get
involved. Ensure clear communication about types of decisions (consensus, majority, etc) and
how/when to get involved.

!  Foster Collaboration & Partnerships:
1. Identify strategies for improving parent perception regarding their receipt of regular

academic progress updates on their child at the fourth grade level.
!  Value Diversity & Promote Understanding:

1. All staff members should be made more aware of our ongoing work in this area, including
Read to End racism and teaching about different cultures and perspectives across all areas of
the curriculum. Continue our school goal work in this area.

Does the report identify significant celebrations and challenges related to student snapshot
surveys? YES
Celebrations:
! The percentage of students feeling comfortable dealing with bullies increased from 64% in 2004 to
69% in 2005. The percentage was markedly higher in 4th (91%) and 5th grades (96%).
! 84% of students (versus 79% in 2004) have not seen students of different skin color made fun of at
school.
! 96% of students say that they are not made fun of because of their skin color.
! 96% of students say they have friends at school; consistent over time.
! 75% of students say they have not been bullied this year; up from 69% in 2004.
Challenges:
! There was a decline (57% down from 75%) in the number of students who believe that other students
will help if they see bullying.
! Fewer students felt that boys and girls are treated the same (78% in 2004 and 70% in 2005)
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! 77% of students believe that they learn about people from different cultures at school, down from 88%
in 2004.
! 48% of students look forward to coming to school versus 62% in 2004. Fifth grade students responded
least favorably at 33%.
! Overall, our 2005 student climate results were down from 2005. Ten items dropped by ten or more
points in one year. Three of these ten items related to adult-child interactions. Other items that dropped
pertained generally to studentsÕ sense of safety and some bullying issues.

Implications for improvement based on results of 2005 student climate surveys:
! Increase direct instruction of no-bullying information and strategies through development of 5-10
common, grade-appropriate lessons that all teachers will provide by October of each school year;
! Classroom visits by principal at beginning of year and as needed to discuss bullying in grades 3-5;
! Increase consistency of discipline approach and rules enforcement among all staff members through
review of current practice, improvement of practice, training of new staff members and re-training of
old staff members;
! Student Council to provide bullyproofing workshops to each class;
! Reinstitute monthly character asset approach with schoolwide focus on a common asset, school
newsletter articles, packet of lesson ideas for teachers.
! Monthly all-school assemblies focusing on the asset-of-the-month; led by fourth graders and including
songs about character that all of the students have learned in their music classes.
! Continue to build a ÒmenuÓ of restorative strategies that teachers and students can use. Introduce and
require age-appropriate restitution stratgegies at earlier ages.
! Provide training to bus drivers since many instances of bullying occur on the bus.
! Focus on knowledge and skills of current fourth graders regarding bullying since they are the group of
students who indicated that they had the least knowledge of dealing with bullies.
! Continue Choices & Changes curriculum in the spring for its focus on bullying.
! Continue Read to End Racism.
! Continue weaving multicultural perspectives, contributions and traditions into all areas of the
curriculum.

Does the report identify volunteer hours at the school? YES
Please see Section III, page 2, of this report (paginated separately from sections I & II)

Does the report indicate how the needs are being addressed in next yearÕs goals or explain why
those needs are not being addressed in next yearÕs goals? YES

Implications for improvement based on the parent/staff snapshots, as well as the student climate
survey are listed above, Section I.3.b. Additionally, see Section II of this report, ÒAnalysis of Progress Toward
GoalÓ and ÒSchool Improvement Goal Ð Equity,Ó for greater detail about how needs are being addressed.

4. CSAP Review:

The report lists celebrations and challenges related to CSAP results (independent of goals). YES

CELEBRATIONS CHALLENGES
READING ! Full-year growth for students in K, 1,

2, 5;
! 50-60% of students who donÕt meet
standard on QRI are proficient on
CSAP reading;
! Instruction at Douglass mitigates the
effects of poverty;

! Less than full year growth for ILP students in grades
3 & 4;
! More students should be scoring in the advanced
category;
! Eliminate unsatisfactory scores (n=5 in 2005).
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effects of poverty;
! Special education students realized a
28 point WI gain;
! Non-special education students had a 5
point WI gain; boys = 8; girls = 3;
! TAG students had 8 pt. gain;
! No performance gap between
boys/girls or Caucasian/Asian in Õ05;
! Number of fifth graders scoring
advanced doubled from Ô04 to Ô05.
! 20% of 5th grade ILP students made 2
or more years of growth.

WRITING See Section II of this report See Section II of this report

MATH ! Continued high WI scores over time;
! No achievement gaps by gender or
ethnicity;
! Douglass performance consistently
much higher than BVSD average
(approximately 40 pt. WI point
difference on average);
! All WI scores at 119 or above;

! Monitor for gaps in performance between boys and
girls;
! Improve scores at 3rd and 4th grade now that we have
had one year of administration as a baseline;
! Maintain consistently high math scores.
! Eliminate unsatisfactory scores (n=2 in 2005)

Section II.  Progress on School Improvement Goals
1. School Vision and Mission
Douglass Elementary is a vibrant and dynamic center of learning. Our school advances academic knowledge, fosters
confidence and compassion, urtures the potential and curiosity of each individual in a safe, respectful environment.
We honor the diverse contributions of our staff, students and their families as we work collaboratively to meet the
challenges of the future.

Desired skills and knowledge will be monitored through coursework    __X_ yes____no
Personal characteristics will be assessed through teacher, peer and/or self-ratings   __X_ yes____no

2.  Analysis of Progress on Past YearÕs School Improvement Plan

Achievement & Equity Goal: Writing/Gender Gap

1. Are the goals clearly stated? _X_ yes __no
Grade 3-5 students will improve overall writing ability from 2004 to 2005 by more than a year as
evidenced by spring 2005 CSAP weighted indices and boysÕ performance will become more
commensurate with that of girls.

2. Are the results of the goals clearly stated? _X_ yes __ no
Our 2005 targets are:
5 point difference between boys/girls, grades 3-5
102 WI on 3rd grade reading CSAP
107 WI on 4th grade reading CSAP
118 WI on 5th grade reading CSAP
109 total WI on grades 3-5 reading CSAP
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3. Are significant celebrations relating to the results achieved in the past yearÕs SIP
identified?  _X_ yes  __no

Weighted Index Score Gains (measure of amount of growth in one yearÕs time):
Our goal statement says that students will improve their writing ability by more than a year. When
examining weighted index score gains, a score of ÒzeroÓ indicates one yearÕs growth in one yearÕs time.
The following charts indicate that students overall and by subgroups achieved well over a yearÕs growth
in a yearÕs time:

Weighted Index Gains by Gender
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Students identified as Talented and Gifted gained 4 points in writing. When all subgroups are
considered, Douglass students achieved a seven point weighted index score gain in writing compared to
the district average of +1 point gain.

Achievement gap: boys and girls
We made excellent progress in closing the achievement gap between boys and girls this year. Overall,
the gap between boysÕ and girlsÕ performance in writing decreased from 13 points to 5 points, which
was our goal target. This broke a cycle of girls outperforming boys by 13 Ð 16 points over the prior
three years. When broken down by grade level, third grade had the highest jump in boysÕ weighted
index score (7 points). Boys in fourth grade last year jumped from a weighted index score of 92 in 3rd

grade to 96 in fourth grade. A jump from 93 to 106 was made by students in fifth grade students during
the Õ04 Ð Õ05 school year. As can be noted in the prior graph ÒWeighted Index Gains by Gender,Ó boys
had an 11 point weighted index score gain in one year, compared to the girls who had a 3.5 point gain.
The following graphs illustrate the changes in performance of boys and girls over time. The steady
gains for boys from 2002 through 2005 should be noted:

When we look at the growth of the same group of students over three yearÕs time, we can see that boys
are making progress at a faster rate than girls (although girls continue to improve), thus allowing us to
narrow the achievement gap between boys and girls.
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Writing Performance of Cohort Group by Gender 
2002-2004
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The following is a summary of the score difference between boys and girls (favoring girls) from 2004
to 2005 by grade level and in total:

"  Third grade:
#  2004: 11 points
#  2005: 1 point

"  Fourth grade:
#  2004: 21 points
#  2005:  5 points

"  Fifth grade
#  2004: 6 points
#  2005: 13 points

"  All students (gr. 3-5):
#  2004: 13 points
#  2005:   5 points

Effect of socioeconomic status on achievement:
You will note that Section III of this report does not provide information about the achievement of
students who qualify for free/reduced lunch (low socioeconomic status) due to the low numbers of
these students at Douglass. However, an analysis of individual student scores was done to determine
whether or not there is a link between poverty and achievement for students attending Douglass
Elementary. The following table illustrates that low socioeconomic status did not adversely affect the
CSAP performance of low socioeconomic students attending Douglass:

Student 2004-2005
Grade Level

Years @
Douglass

CSAP
reading

CSAP
writing

CSAP math

Student A 3 2 P P A
Student B 3 4 P P P
Student C 3 2 P P P
Student D 5 5 P P A
Student E 5 2 A A A
Student F 5 1 PP PP U

All students who received two years of education or more at Douglass were proficient or above
proficient in all tested areas. Based on this small sample, it would appear that Douglass has successfully
mitigated the effects of poverty for these individual students. One student, Student F, was below
proficient on all three assessments. Student F attended Douglass for only one year (5th grade), has a
significant learning disability and entered our school well below grade level in all academic areas. It is
difficult to know which variable - poverty, prior educational experiences or disability Ð had the greatest
impact on this childÕs assessment outcomes.

Progress over time:
We have demonstrated progress over time for all groups and continue to score above the BVSD
average. In the past three years, our total weighted index score has increased to 100 or above which
means that, in the aggregate, studentsÕ average performance is within the proficient range.
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The following table demonstrates that scores are stable or improving for non-cohort groups (read grade
level scores straight across) and that they steadily improve for cohort groups as the students move from
3rd grade through 5th grade (read diagonally along color-coded boxes).

Weighted Index Ð All Students:
Grade 2002 2003 2004 2005
3 87 93 97 100
4 91 102 102 99
5 114 105 113 111
Total, gr. 3-5 97 100 104 103

The following table provides information about the acquisition of our specific goal targets:

GOAL BASELINE TARGET ACTUAL GOAL MET?
Gender gap 13 point difference 5 point difference 5 point difference YES
3rd grade 97 102 100 NO
4th grade 102 107 99 NO
5th grade 113 118 111 NO
3-5 total 104 109 103 NO

Despite the fact that grade level weighted index score targets were not met, all grade levels showed
improvement or remained statistically stable.

All Grades in Writing 
Comparison to BVSD Averages Over Time
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4. Are significant challenges relating to the results achieved in the past yearÕs SIP
identified? _ X _yes  __ no

We noted a decrease in the performance of 4th grade girls in 2004 compared to the performance of 4th

grade girls in 2005. Specifically, there was a 13 point decline from one year to the next; however, this
decline does not represent the performance of the same group of girls over time. When the same group
of students is compared from one year to the next, the result for the girls in 3rd was 103 compared to the
result for the same girls in 4th of 101. The comparisons of cohort and non-cohort groups of girls are
marked by the arrows on the table. This dip for girls from one year to the next in fourth grade is NOT a
trend that has been observed over time. Therefore, while this observation is included here as a
challenge, it doesnÕt truly constitute a Òsignificant challengeÓ that requires the implementation of
specific reform strategies. Rather, we will continue to monitor progress of all students over time and
identify patterns should they emerge in all areas, including this area.

Weighted Index Ð Girls Only:
Grade 2002 2003 2004 2005
3 96 102 103 100
4 95 109 114 101
5 124 114 116 119

Weighted Index Ð Boys Only:
Grade 2002 2003 2004 2005
3 79 88 92 99
4 88 95 93 96
5 105 95 110 106

While there was a decrease in the gap between boys and girls in 3rd and 4th grades, as well as overall,
there was an increase in the gap between boys and girls in 5th grade. When comparing non-cohort
groups, the gap increased from 6 points in 2004 to 13 points in 2005. This data, however, is deceiving
and can lead to some erroneous conclusions. One might conclude that the performance of fifth grade
boys last year suffered. The truth can be found in an analysis of the cohort data. When the progress of
this group of students from fourth grade to fifth grade is examined, the achievement of this group of
boys actually grew at a faster rate than the achievement of girls.

4th grade / 2004 5th grade / 2005 One year increase
BoysÕ performance 93 106 13 points
GirlsÕ performance 114 119 5 points

5. Is there an analysis of the successful strategies employed in the past yearÕs SIP?
_X_ yes __ no

Our research and practical, first-hand experience leads us to believe that the following are our most
successful instructional strategies during the 2004-2005 school year:
! Utilization of BVSDÕs TIES model. This model developed teacher leadership in all areas of the school
improvement process, increased our data analysis skills, increased our focus on achievement gaps and
priority challenges, enhanced our use of research-based strategies, and established better alignment
between school goals and individual teacher goals;
! Student achievement data conferences between teachers and the principal allow for discussion of
individual student strengths/needs, planned intervention strategies and follow-up;
! Participation in BVSD Professional Development Lab Network allowed eight teachers (one or more
from each team), grades 1-5, to acquire skills for conducting more effective writing conferences;
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! Ongoing professional development (readings and seminars) during the school year provided valuable
information about learning differences between boys and girls, as well as effective instructional
strategies for literacy instruction;
! Continued implementation of flooding model for literacy services, as well as extra in-class support
during writing instruction;
! Providing an optional double-dose, before school writing class for 4th and 5th grade students (1/4 of all
students in grades 4 and 5 attend);
! Expanding audiences/publishing opportunities for students to make writing real, relevant and
purposeful (WritersÕ Rag, Arts Alive, class books, web-publishing, etc.).
! Improving the writing skills of teachers through a ÒTeachers as WritersÓ study group;
! Developing a common language for the purposes of writing, as well as a knowledge base of the
characteristics of effective writing for different purposes (ie. to narrate, to persuade, etc.).
! Commitment of all teachers to implement instructional strategies that are supportive of the learning
needs of boys.
! Development of individual teacher goals around improving literacy instruction and narrowing the
achievement gap between boys and girls.

6. Is there an analysis of what could be done to improve the results or meet the goals in the
past yearÕs SIP?  _X_ yes__ no

! Continue to implement the successful strategies from the 2004-2005 school improvement plan;
! Monitor performance of girls to ensure that they continue to make good progress as we focus on
narrowing the achievement gap for boys;
! Continue to utilize resources in the most effective and efficient manner; Make the protection of
instructional time and student achievement the top priorities;
! Seek to maintain level of literacy support to teachers and students, despite significant cuts in district
and state funding, through the utilization of parent fundraised dollars per Policy KH;
! This year, we are beginning with a common base of information, a meta-analysis of research on boysÕ
literacy skills titled, ÒMe Read? No Way!Ó All staff members in instructional roles with students have
read the research. Teachers and tutors will be engaged in ongoing discussion about and implementation
of the thirteen ÒStrategies for SuccessÓ from this body of research:

-providing appropriate classroom resources for boys
-providing frequent opportunities to read and write
-understanding boysÕ learning styles
-integrating arts with literacy
-provide active, social learning opportunities
-provide positive role models for reading and writing
-incorporate critical thinking skills
-make literacy relevant
-utilize technology to increase motivation
-utilize appropriate assessments
-encourage boys and provide feedback
-involve parents in literacy
-create a schoolwide literacy focus

! Continue the individualized, conference-based approach to meeting studentsÕ needs in writing;
! Continue to pursue rich professional development opportunities, including the Lab Network Project (if
funded for 05-06) and the ÒTeachers as WritersÓ group;
! Implement the Ò8 Purposes of WritingÓ schoolwide to increase program coherence, K-5, and to
develop common instructional language in the area of writing.
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Organizational Goal: Equity/Safe School

1 Are the goals clearly stated? _X_ yes __no
During 2004-2005 school year, parents, students and staff at Douglass Elementary will participate in
the creation and promotion of a safe environment in which there is a greater understanding and
appreciation of diversity among all individuals within our school, local, national and global
communities, as measured by student, staff and parent snapshot data.

2. Are the results of the goals clearly stated? _X_ yes __ no
Student snapshot #11: Goal 83% favorable;
Student snapshot #14: Goal 90% favorable;
Student snapshot #24: Goal 84% favorable;
Student snapshot #27:Goal 98% favorable;
Student snapshot #28: Goal 75% favorable;
Student snapshot #32: Goal 70% favorable;
Student snapshot #35: Goal 81% favorable;
Student snapshot #41: Goal 95% favorable;
Parent snapshot #3: Goal 98% favorable;
Parent snapshot #4: Goal 98% favorable;
Parent snapshot #24: Goal 100% favorable;
Parent snapshot #25: Goal 98% favorable;
Parent snapshot #26: Goal 100% favorable;
Parent snapshot #28: Goal 100% favorable;

3. Are significant celebrations relating to the results achieved in the past yearÕs SIP
identified?  _X_ yes  __no
Douglass continues to enjoy a very positive school climate that is generally safe and welcoming.

Teachers and parents rate the school very favorably as evidenced by results of the Parent & Staff
Snapshot surveys over many years. Incidences of behavioral problems referred to the office are very
infrequent, typically averaging about one or two per week. We believe that assets education and
restorative discipline help students understand their responsibility to their classroom and school
communities. Additionally, students benefit by a strong home-school partnership which provides
consistency around high expectations.

This year, we made a greater effort to focus on teaching students about multiculturalism.
Teachers were encouraged to seek out parents of diverse backgrounds to share their cultures and
traditions with students. Additionally, teachers found opportunities throughout the curriculum to teach
about different cultures and peoples from around the world. Ninety-seven percent of parents agreed that
their children lean about the cultural heritage of many groups and 96% believe that students of different
backgrounds are treated with respect.

% agree/strongly agree
     Parent Snapshot Survey: Safe School Baseline Target Actual

3.  The school has clear rules for student behavior. 96 98 99
4.  My student feels safe at school. 98 98 98
24. Teachers treat my student with respect. 98 98 99

     Parent Snapshot Survey: Diversity Baseline Target Actual
25.  This school teaches my student about the cultural heritage
of many groups.

95 98 97

26.  Students of different cultural, racial and ethnic
backgrounds are treated with respect at this school.

98 98 96
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28.  Students with disabilities are treated fairly at this school. 98 98 98

In addition to administering the DistrictÕs Student Climate Survey, we developed and administered a
student survey instrument of our own. We were interested in seeing student responses immediately following the
implementation of SafehouseÕs ÒChoices and ChangeÓ curriculum, especially since the district survey was
administered before the ÒChoices & ChangesÓ sessions. These sessions taught students how to deal with strong
emotions, as well as skills for dealing with conflict management and bullying situations. Choices & Changes
curriculum encourages students to recognize and respect diversity and treat others fairly and equitably.

In developing the survey for use following Choices & Change, we utilized survey items directly from the
Student Climate Survey, as well as other questions that were very similar to the type found on the Student
Climate Survey. We noted a significant increase in studentsÕ sense of efficacy related to dealing with bullying
situations following the Choices and Changes session. The items and results are addressed in detail on page 17
under, ÒAnalysis of Successful Strategies.Ó

Celebrations related to our Student Climate survey results are as follows:
! The percentage of students feeling comfortable dealing with bullies increased from 64% in 2004 to
69% in 2005. The percentage was markedly higher in 4th (91%) and 5th grades (96%).
! 84% of students (versus 79% in 2004) have not seen students of different skin color made fun of at
school.
! 96% of students say that they are not made fun of because of their skin color.
! 96% of students say they have friends at school; consistent over time.
! 75% of students say they have not been bullied this year; up from 69% in 2004.

4. Are significant challenges relating to the results achieved in the past yearÕs SIP
identified? _X_yes  __ no

The results of the 2005 Student Climate Survey were down markedly on a number of items and
represent what we consider a significant challenge. The entire results of the Student Climate Survey (in
addition to the Parent & Staff Snapshots) are available in Section III of this report; however, specific
items related to our school improvement goal are noted here. The items that are of the most concern to
us (and which are tied to our school improvement goal) are highlighted in orange below:

% agree
     Student Climate Survey: Safe School Baseline Target Actual

28. I have not heard students threaten to hurt someone or
take their things.

67 75 61

32. I feel comfortable dealing with bullies. 64 70 69
35.  Other students help if they see someone being bullied or
picked on.

75 81 57 (down
18 points)

Student Climate Survey: Diversity Baseline Target Actual
11. Boys and girls are treated the same at our school 78 83 70
14.  I am not made fun of at school because I look different. 85 90 82
24. I have not seen students of different skin color or from
different countries made fun of at school

79 84 68 (down
11 points)

27.  I am not teased because of my skin color. 95 98 96
41. I learn about people from different cultures. 88 95 77 (down

11 points)

In order to further analyze the low results for these particular highlighted items, the results were
analyzed by grade level and gender to see if there is one group of students versus another that is
experiencing the most difficulty:
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Item Male Female Gr 3 Gr 4 Gr 5
35.  Other students help if they see someone being
bullied or picked on.

52 63 67 44 56

24. I have not seen students of different skin color or
from different countries made fun of at school

72 64 62 55 86

41. I learn about people from different cultures. 78 75 86 71 71

More girls than boys believe that other students will help in a bullying situation and fourth
graders were the least likely to believe that others will help. Fourth graders were more likely to indicate
that they have seen someone made fun of at school due to skin color or national origin.

Other Student Climate survey items that dropped significantly are as follows and disaggregated
by gender and grade level:

Item Male Female Gr 3 Gr 4 Gr 5
2. I look forward to coming to school. 42 57 58 50 33
10. Adults at this school usually treat me fairly.72 86 86 77 67
13. If I am teased at school, I have an adult at
school that I can talk to.

73 76 75 71 72

15. I have not said hurtful things to another
person at school.#

60 63 62 53 65

22. I feel safe in the lunchroom. 86 83 80 86 92
29. The teachers expect all students to follow
the school rules.

76 86 79 82 83

41. I learn about people from different cultures.78 75 86 71 71

Large discrepancies between boys/girls and by grade level are highlighted in orange. The
analysis by gender indicates that females are far more likely to look forward to coming to school than
males and to feel that adults treat them fairly. Related to a sense of fair treatment, girls are more likely
than boys to agree that all students are expected to follow the school rules.

By grade level, fewer fifth graders look forward to coming to school and believe that they are
treated fairly by adults.

Additionally, we analyzed our Problem-Solving Reports to determine the extent to which
students and teachers were employing strategies of restitution. We noted that we have room for
improvement in this area:

¥29% of respondents were not able to identify specific strategies.  Comments such as ÒdonÕt do it againÓ
as a way to repair harm may reflect a poor understanding of the intent of the question.
! Of these ÒdonÕt do it againÓ responses from students, 19% were not addressed with the student; rather,
the response was accepted by the adult without further direction or processing to find a way to repair
harm.

As a result, we believe there are missed opportunities for students to really go through the restorative process.
This may be due to lack of ideas on how to repair the harm and/or lack of time on the teacherÕs part to discuss the
problem longer with the student.

6. Is there an analysis of the successful strategies employed in the past yearÕs SIP?
_X_ yes __ no

1. Student Council provided a Bullyproofing workshop to each class throughout the school, focusing on
recognition of bullying behavior and methods for handling bullies to aid a friend or alone.   The Student Council
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also presented their workshop at the Peace Leadership Conference in Denver and received very positive
comments from peers and teachers.

2.  During many Reading to End Racism discussions, the topics of bullying and understanding and
valuing of diversity were also discussed.
90% felt they had a good discussion;
84% felt they learned more about racism;
100%!will be careful not to say or do hurtful things about other people's race;
99% said they'd ask for help if witnessing a racist act.

3.  We continued to incorporate discussion about character assets in each class, throughout the year and
across many topics.  We continued to use our Caught Being Good slips to highlight behavior that exemplifies
particular assets. Monthly Pizza Parties to celebrate these incidents were hosted by the principal.  In addition,
225 Character Stones were awarded to students who demonstrated assets in an ÒextraordinaryÓ way.

4. All students participated in the Choices and Change curriculum in April 2005.  Following these
sessions, 83% of students were able to describe at least three ways to solve problems rather than arguing or
fighting.  Results below indicate the percentage of favorable responses from students who participated in the
curriculum. Students responded more favorably to all items after Choices and Changes with some items
increasing by ten points or more (highlighted in orange):

                               BEFORE Choices & Changes: AFTER Choices & Changes:
Student Survey Item % favorable:

district  survey
% favorable:
school  survey

I feel comfortable dealing with bullies. 69 75
Other students help if they see someone being bullied or
picked on.

57 82

At school, I have not heard students threaten to hurt
someone or take their things.

61 72

I feel comfortable dealing with bullies. 69 91
Boys and girls are treated the same at our school. 70 81
I have not seen students of different skin color or from
different countries made fun of at school.

68 74

I know how to manage my anger in a safe way. Not on district survey 95
I can help my friend get safely away from a bully. Not on district survey 95
I think about othersÕ needs and feelings when I try to
solve a problem.

Not on district survey 95

I solve problems by thinking of solutions instead of
arguing or fighting.

Not on district survey 93

Favorable responses from students increased dramatically leading us to believe that the Choices &
Changes presentations are effective in improving studentsÕ sense of safety and efficacy at school.

5.  Problem Solving Reports and Stop-and-Think Sheets incorporate Restorative Justice language and
require students to describe the harm they have done, identify who was impacted by the action, and determine a
way to repair the harm.  In 2004/2005, PSRs were used more consistently throughout the school.  Ninety-seven
students from 20 classes received PSRs (47 last year).  Stop and Think sheets were given to 119 students from 20
classes (210 last year).  In general, PSRs were given when students were physically hurtful to others, or were
showing unsafe behavior.  Stop-and-Think Sheets were given to students who were verbally hurtful to others,
disrespectful to adults, or destructive property.

Those students who completed PSRs or Stop-and-Think sheets used the following strategies to repair
the harm caused by their behaviors:
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¥ 47% used apology (verbal or written)
¥ 24% used restorative acts (performing a kind deed, cleaning up the mess, doing special jobs, etc)
¥ 19% cited non-restorative strategies (wonÕt do it again, obey the school rules, etc)
¥ 10% didnÕt respond to the question about how they would repair the harm

6.  Tips for Parents, an informational flyer pertaining to a variety of topics related to raising responsible
kids, was included in our school newsletter monthly.

  7. Teacher training: Eight teachers attended the annual district SAPP retreat, two teachers attended the
districtÕs Bullyproofing training, students and their student council leader attended the ÒPeace  Leadership
ConferenceÓ in Denver, and the entire faculty attended a one-day ÒWorld of DifferenceÓ training.

 8. Community Service: Money was raised by students during the course of the school year to assist
Emergency Family Assistance, American Heart Association, I Have a Dream, Lafayette Elementary, and tsunami
relief (over $12,000 for the International Education Project to get students and teachers in Asia back to school).

9.  Students participated in three all-school activities related to diversity/difference:  Reading to End
Racism, a Steve Seskin musical performance about respect for others, and the fifth grade immigration musical
performance.  Students also participated in an all-school assembly to sing winter celebration songs from around
the world and learned about different holiday traditions from many cultures in their classrooms.

10.  All grade levels/classes participated in a variety of presentations or events that focused on different
cultures.  Examples: Second graders enjoyed a presentation by a native of Australia who told stories, taught
dances and played the didgeredoo; first graders had lunch at a Japanese restaurant and learned about tea
ceremonies; first graders researched their familiesÕ places of origin and hosted a celebration of their own
diversity; third graders had a visitor who shared Native American artifacts, tales, games and experiences; third
graders learned about some of the hardships people encounter when they move from one land to another, through
an Oregon Trail simulation; fifth graders participated in an immigration simulation, developing an understanding
of both the reasons behind immigration and the difficulties people encounter as they journey to their new land.

11.  Finally, we continued our CRT process, identifying needs and implementing a variety of
interventions for students who are not achieving as expected.  We held 32 CRT meetings for 25 students.  Of
those, we recommended the special education staffing procedure for 15 students.  We determined that 13 of them
qualify for special education services.

6. Is there an analysis of what could be done to improve the results or meet the goals in the
past yearÕs SIP?  _X_ yes__ no

Safe School Focus:
Increase consistency of a well-articulated approach to discipline, conflict management and
bullying:
1.  Continue to develop a ÒmenuÓ of more active restorative strategies to provide alternatives to simply

apologizing:
¥ Introduce and require age-appropriate restitution strategies at earlier ages.
¥ Increase staff consistency and student accountability in completing PSR/Stop and Think

Sheets; or ensure that discussions are occurring when infractions occur, and that students are somehow required
to make restitution for their choices.

2.  Continue to train new staff members and re-train old staff members in Peace Place, character assets,
PSRs, Stop-and-Think sheets, and strategies for responding to bullying; Include bus drivers in training; Share
information with after school group leaders.
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3.  Have regular, ongoing conversations with teachers about conflict resolution and behavior strategies
to develop consistency schoolwide;

4.  Although the district SAPP retreat has been cut due to budget this year, we plan to do a one-day
retreat for the members of our Organizational Goal committee for planning purposes (development of asset-of-
the-month lesson plans, etc)

5 Develop 8-10 grade-appropriate lessons in No-Bullying that will be implemented by all teachers at
the beginning of the school year to develop a common base of knowledge and skills early on in the school year.

7. Continue to offer Choices & Changes curriculum due to its tie to our assets education and bullying.

8. Provide a safe place (ie. a box) to report bully incidences when students are reluctant to talk to a
teacher or other adult.

9. Continue to utilize fifth grade student leaders (Student Council) to develop and perform No-Bullying
skits to all other classes in the school.

Continue to provide Assets Education:
1. Establish school-wide Asset-of-the-Month which becomes the focus of classroom lessons and

activities, school newsletter articles, songs learned in music and a monthly all-school assembly.

2. Secure on Impact on Education grant to support integration of music and assets education.

Diversity Focus:
Increase studentsÕ and staffÕs understanding and valuing of diversity in order to provide a safe
environment for learning and to eradicate racism, sexism and classism.
1.   Two staff members will attend the District Equity Cohort training this year (one licensed and one

classified staff member);

2. Continue to offer Read to End Racism, October 2005.

3. Continue to offer Choices & Change curriculum, April-May 2006.

4. Develop curriculum that incorporates the contributions and perspectives of different peoples.

5. Increase teacher knowledge of equity and diversity issues, as they relate to student achievement.

6. Continue to involve parents and community in our work, especially encouraging the involvement of
parents of diverse ethnic, cultural and socioeconomic backgrounds; invite parents to classrooms to share about
different cultures.

7. Learn about African and Asian countries and cultures via a weblog with a Douglass family traveling
abroad; Send and receive information and pictures about their journey through Africa and Asia.

8. ImagiNation Makers assembly ÒOur Best StoriesÓ which weaves together stories of multiculturalism
and literacy, January 2006.
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3. School Improvement Plan

$  The School Improvement Plan for goal area one is aligned to the District strategic initiative
on maximizing student achievement.

$  The goal is stated in terms of annual progress and trend data. Multi-year goals are indicated
by a check-off on the SIP form.

$   A data-based inquiry and decision making process was implemented to determine the goal.

$   Staff, parents, and community members participated in the process.

$   The SIP includes strategies that provide opportunities for all children to improve and that
identify and reduce patterns of low academic achievement. To determine the strategies, a data-
based inquiry and decision making process was implemented in which staff members
participated.

$   The SIP uses multiple sources of evidence and data points.

$  The SIP includes a timeline for measuring progress on an ongoing basis.  Approximate times
and dates for actions are included in the plan.

$  The SIP includes one or more professional development program(s) that is aligned with the
goal.

$   A rationale is articulated for the goal.


